The study was carried out to identify content areas of climate change for integration into the senior secondary school agricultural science curriculum in countries such as Nigeria. Two research questions were developed and answered by the study while two null hypotheses were formulated and tested. Descriptive survey research design was adopted for the study. The population for the study was 441 while the sample was 249. A 34-item structured questionnaire was developed for data collection. The questionnaire items were face-validated by five experts while Cronbach alpha method was used to determine the internal consistency of the items. The copies of the questionnaire were administered to the respondents with the help of two research assistants. Weighted mean was used to answer the research questions while t-test statistic was used to test the null hypotheses at 0.05 level of significance and 240 degrees of freedom. The findings of the study revealed that four clusters with 23 items were required for integration in the curriculum while 11 materials were identified to help teach the content areas. It was also found that there was no significant (p > 0.05) difference in the mean responses of Lecturers and extension agents on each item in the content areas of climate change and materials for teaching them. The study recommended among others that the clusters and 23 items with the materials identified by the study should be integrated into the agricultural science curriculum for teaching in secondary schools, especially in Nigeria.
ronment that causes alteration in an ecosystem if its variation becomes erratic. The shift resulting from climate change affects elements of an entire environment which makes climate change a global issue but at various levels of impact.
Climate change is a variation of the average weather attributed directly or indirectly to human activities in addition to natural events that alter the composition of the atmosphere. [1] defined climate change as significant variations in the statistical properties of the average weather condition when considered over long periods of time regardless of the cause. Climate change is mainly caused by increase in the greenhouse gasses, human activities like deforestation, clean clearing, and use of factory machines, generators and cars among others. In the view of [2] , increased greenhouse gas is the major cause of climate change while [3] further attributed climate change to deforestation and other practices and activities for agricultural and industrial purposes. [4] indicated that since industrial revolution, human activities have contributed to increase in concentration of atmospheric greenhouse gases such as carbon IV oxide by one third. Climate change has acclaimed to have varying effects and has been known to affect people at home, offices and schools [5] . [5] further explained that climate change has resulted in increased heat in the classrooms causing discomfort and impeding learning in addition to flooding of school compounds, roads as well as destroying school buildings consequently leading to irregular attendance to schools (during rainy seasons) especially in rural areas while in extreme cases forcing closedown of schools for the periods. Climate change resulted to heavy rainfall in some part of Nigeria in 2012 and displaced farming families from their farm lands and residential places. It is obvious that climate change is impacting negatively on life thus it is necessary to create awareness about climate variations and its attributes to learners in secondary schools.
Secondary schools are educational institutions below tertiary level established to inculcate in learners the societal needs, values and challenges which are dynamic in nature. This implies that societal needs and challenges are channeled to the formal educational institutions as ways of preparing members to properly deal with such issues and challenges as they arise. The societal needs and challenges are usually reflected in schools curriculum.
Curriculum is the subject contents which learners and teachers must cover in order to achieve set goals and objectives [6] . It refers to series of activities intended to be completed in order to acquire desirable knowledge, skills, attitudes, and values of the society. Some authors conceived curriculum as the document used as instructional guide in formal institutions [7] . In the view of [8] , curriculum is a deliberately and systematically planned attempt to change the behavior of young and inexperienced to enable them gain the insight that helps them solve problems for a better society. The author further explained curriculum as an instrument through which schools seek to translate the hopes of the society into concrete reality. Curriculum is therefore a deliberately and systematically planned body of knowledge, skills and attitudes grouped into subject topics taught to learners in schools. However, whether at the primary and/or secondary school level, what is generally regarded as the curriculum is the list of subject topics taught in the school which varies with level depending on societal needs [8] . Examples of such subjects include English, Mathematics, chemistry, Biology and Agricultural science among others.
Agricultural science is the application of scientific principles in rearing animals and producing crops for food, fiber, bio-fuel, drugs and other products used in sustaining and enhancing human life [9] . Agricultural science is defined as the application of scientific principles for successful production of crops and livestock for man's benefit [10] . Agricultural science, as a subject in secondary schools in Nigeria, seeks to teach the students the principles of using scarce resources to produce crops and animals to feed the world's population while preventing problems that may affect human health, environment and the society in general. Agricultural activities depend highly on climate thus a change in its statistical distribution has a direct impact on production and performance of crops and animals thus making the industry the most vulnerable to weather variations. It is well established that climate change poses a serious threat to agricultural production, particularly on rain-fed agriculture. For instance, climate change results in stunted growth and low yield of food crops, late fruiting of tree crops, easy spread of pests and diseases on crops and livestock. Thus it impinges directly on food security. [11] opined that a well-informed citizenry, responsive institutions, and problem-focused knowledge generation are key elements for effectively addressing challenges emerging from climate change. It therefore implies that climate change and its variables like causes, effects, mitigation could be integrated into the secondary school agricultural science curriculum to equip learners with the necessary skills for adaptation.
Integration is the incorporation of something into another with the view for improvement. Integration in this study means addition of climate change to the senior secondary school Agricultural Science Curriculum with the aim of inculcating in students the meaning, causes, effects, mitigation and adaptation strategies on climate change. It therefore means that if education is going to make a contribution to the current challenge on weather variations, integrating climate change into the curriculum becomes necessary to ensure that students at the senior secondary school level are abreast with the climate change issues including mitigation and adaptation strategies as a tool for combating the impacts. It is observed that children of developing countries are the most vulnerable with little awareness and coping capacity [3] . Therefore, to respond to the needs of children most at-risk and marginalized by climate change, quality education must be the channel to make all girls and boys more resilient to the impacts of climate change [12] . In the view of [13] children develop environmental interest, ecological understanding of empathy/moral and social understanding between ages 8 to 14 years. This age range corresponds to the ages of students in most Nigerian secondary schools, thus a need for improved curriculum/syllabus to include climate change. [14] stated that today's youths are most likely to experience and suffer the effects of climate change in future and they will be forced to address the issue or vanish with the vanishing resources. According to [14] , much efforts and researches are being put for adaptation and mitigation strategies with less in preparing the most affected group (the young people) who will determine the future of the planet based on how prepared they are today. The curriculum content and teaching materials could be designed in such a way as to equip the students with the necessary knowledge, skills and attitudes to tackle this global issue. Curriculum for secondary schools in most African region and Nigeria in particular do not have contextualized information on climate change and thus it is advised that academic institutions with programmes in agricultural science are in a perfect position to foster the next generation of leaders and professionals needed to address these challenges [5] , as it has become crucial for teachers of agricultural science to educate themselves and their students with complete and accurate information on climate change. One of the step necessary to achieve this is the integration of climate change and its related matters in the curriculum especially at the senior secondary school level to create early awareness and expose students to effects, causes, and mitigation or adaptation strategies to enhance their capacity as well as prepare them for the future climate related challenges in the society. [5] believe that educating children currently at school about climate change will help to shape and sustain future policymakers and will provide the rural sector with informed youths well prepared to deal with issues of climate change in their locality.
Integrating climate change into the senior secondary school agricultural science curriculum requires some approaches. The first consideration for modification of a curriculum is the situational analysis to determine a need for the integration of a body of knowledge into the exiting curriculum, the content to integrate, the materials among others [8] . With reference to the situational analysis [15] observed that climate issues are treated in the social science subject in most secondary schools, and usually with limited information and correlation to agricultural production. Few topics treated are usually elementary focusing on climate and its elements like rainfall, temperature and wind without due consideration to its extensive impact on food security, which is the order of the day, thus a need for full integration of not just climate but climate change and allied topics in agricultural science for professional handling. In modifying the curriculum of agricultural science in secondary schools, some authors [5] suggested the inclusion of areas such as introduction to climate change, global warming, agrobiodiversity, bio-fuels, adaptation strategies, mitigation strategies and global policy issues on climate change. The authors further suggested designed module to help teachers understand climate change issues in a global and regionally relevant context, and incorporate lessons into their curriculum, to include activities such as the 1) atmosphere and the earth's energy budget, 2) weather and climate, 3) climate change, 4) developing lesson plans. Recommended teaching methods include lecture (including guest lecture), seminars, group discussions, visits to sites, demonstrating the impact of climate change and or adaptation and mitigation strategies in use, on-farm discussions and survey in addition to E-Learning enhanced with research repositories where possible [7] . Curriculum content on climate change could be based on agro-bio-diversity, biofuels, mitigation strategies as well as global policy issues [16] .
In considering the areas of climate change to be included in the curriculum, the researchers studied the senior secondary school agricultural science curriculum in Nigeria and discovered that the curriculum is divided into three: SSI, SSII and SSIII with specific themes and topics. Senior secondary I (SSI) curriculum has four themes, each of the four themes has 6, 8, 6 and 3 topics respectively. Theme 2 number 5 focused on "Environmental factors affecting agricultural productivity". Teachers are expected to: a) state the environmental factors that affect agricultural productivity such as climatic factors with bias in rainfall, temperature, wind and light among others and b) explain inter-relationship among living things. SSII has 7 themes with 4, 3, 2, 4, 3, 7 and 7 topics respectively. Theme 6 topic number 4 focused on environmental physiology with emphasis on effects of climate on growth, reproduction, milk and egg production. SSIII has three themes with 1, 4 and 5 topics respectively with none focusing on any aspect of the climate change. The analysis of the curriculum revealed that SSI theme 2 topic number 5 and SSII theme 6 topic number 4 could have been the aspect of the curriculum to treat climate change and its variables but that was omitted. The researchers further interviewed teachers and the general public on the need to integrate climate change into the senior secondary school agricultural science curriculum. The interview revealed that it is necessary to integrate it into the curriculum but there are questions as to the area of climate change to integrate and the materials required for its delivery and evaluation; hence the study.
The major purpose of this study was to investigate the areas of climate change to be integrated into the curriculum of secondary school Agricultural Science in Nigeria. Specifically, the study sought to identify:
1) Themes and topics on climate change required to be integrated in the curriculum.
2) Materials required for effective teaching of the themes and topics on climate change.
Methodology
Two research questions were developed and answered by the study while two null hypotheses were formulated and tested at the probability of 0.05 level of significance. Descriptive survey research design was adopted for the study. The population for the study was 441, made up of 57 Lecturers of Agricultural Education in Universities and 384 extension agents in Nigeria (University Calendar 2013 and Ministry of Agriculture ADP Unit 2013). The sample for the study was 249 made up of 57 Lecturers ( L x ) and 192 extension agents ( E x ). The entire population of Lecturers was studied while stratified random sampling techniques was used to select 50% of the extension agents. A 34 item structured questionnaire was developed from the literature reviewed for the study and utilized in collecting data. Each item in the questionnaire was assigned a four response options of Highly Required (HR), Averagely Required (AR), Slightly Required (SR) and Not Required (NR) with values 4, 3, 2 and 1 respectively. The structured questionnaire items were face-validated by five experts; two lecturers from the Department of Technology and Vocational Education, Enugu State University of Science and Technology and three lecturers from Department of Geography University of Nigeria, Nsukka. Cronbach alpha method was used to determine the internal consistency of the questionnaire items and an average coefficient of 0.95 was obtained (0.96, 0.95, 0.87, 0.97 and 0.93). The questionnaire was administered on 249 respondents with the help of two assistants who were selected based on their familiarity with the study area. Prior to the assignment, the assistants were instructed on how to administer and retrieve the copies of the questionnaire. Out of 249 copies of questionnaire administered, 242 (55 lecturers and 187 extension agents) were retrieved, representing a return rate of 97%. Therefore 242 copies of the questionnaire were analyzed. Weighted mean was used to answer the research questions; standard deviation was used to validate the mean while t-test statistic was used to test the null hypotheses at the probability of 0.05 level of significant and 240 degrees of freedom. In answering research questions each item was assigned real limit of numbers as follows HR = 3.50 -4.00; AR = 2.50 -3.49; SR = 1.50 -2.49; NR = 1.00 -1.49. It therefore means that any item with a weighted grand mean ( G x ) value of 1.50 or above was interpreted as required while any item with a grand mean ( G x ) value less than 1.50 was not required. The standard deviation (SD G ) was used to determine the closeness or otherwise of the respondents from the mean and to each other. Any item with a standard deviation of 1.96 or below showed that the respondents were close to the mean and to one another in their responses but any item with a standard deviation above 1.96 indicated that the respondents were not close to the mean and to one another in their responses. The null hypothesis of no significant difference (NS) was accepted for any item whose t-calculated (t-cal) value was lower than the t-critical value of 1.96 at the probability of 0.05 and rejected if on the contrary.
Results
The results of the study were obtained from the research questions answered and the hypotheses tested and presented in Table 1 and Table 2 .
Research Question 1
What are the content areas of climate change required for integration into the senior secondary school Agricultural Science Curriculum? Ho 1 : There is no significant difference in the mean rating of Lecturers and Extension agents on the content areas of climate change required for integration into the senior secondary school agricultural science curriculum.
Data for answering research question one and testing hypothesis one were presented in Table 1 . Data in Table 1 revealed that all the 23 items in the four clusters (A-D) had their grand mean ( G x ) values ranged from 3.13 to 3.94; the values were above 1.50 indicating that the entire four clusters and their corresponding items were required for integration into the secondary school agricultural science curriculum. The table also showed that the standard deviation (SD G ) of the 23 items in the four clusters ranged from 0.10 to 0.92; indicating that the respondents were close to the mean and to one another in their responses. The table further revealed that the items in the four clusters had their t-calculated values lower that than the t-critical value at (p > 0.05) and 240 degrees of freedom. This showed that there is no significant difference in the mean ratings of lecturers and extension agents on the areas of climate change required for integration into the agricultural science curriculum, therefore the null hypothesis of no significant difference was accepted for each item. 
Research Question 2
What are the materials required for effective teaching of the themes and topics on climate change in the senior secondary school agricultural science curriculum? Ho 2 : There is no significant difference in the mean rating of Lecturers and Extension agents on the materials required for effective teaching of the themes and topics on climate change in the senior secondary school agricultural science curriculum?
Data for answering research question two and testing hypothesis two were presented in Table 2 . Data in Table 2 revealed that all the 11 items had their grand mean ( G x ) values ranged from 3.25 to 3.85. The values were above 1.50 indicating that all the 11 items were materials required for teaching the themes and topics of climate change in secondary school. The table also showed that the standard deviation (SD G ) of the11 items ranged from 0.25 to 0.88; indicating that the respondents were closed to the mean and to one another in their responses. The table further revealed that the 11 items had their t-calculated values lower that than the t-critical value at (p > 0.05) and 240 degrees of freedom. This showed that there is no significant difference in the mean ratings of lecturers and extension agents on the materials required for teaching the themes in climate change in secondary school, therefore the null hypothesis of no significant difference was accepted for each of the items.
Discussion of the Result
The result of the study in Table 1 revealed that the areas of climate change required for integration into the senior secondary school agricultural science curriculum were concepts, causes, and effect of climate change in addition to mitigation/adaptation strategies. The findings of the study were in line with the findings of [16] in a study on integrating climate change issues into agricultural education teaching and learning in Nigeria in which it was found out that the curriculum content on climate change could be based on agro-bio-diversity, biofuels, mitigation strategies and global policy issues. The findings of the study were also in consonance with the findings of [5] that the areas of climate change that could be integrated into the curriculum are introduction to climate change, global warming, agro-biodiversity, bio-fuels, adaptation strategies, mitigation strategies and global policy issues among others.
The result of the study in Table 2 revealed that the materials required for teaching the integrated areas of climate change were anemometer, Barometer, computer devices and software, wind vane, flow-meter, rain-gauge and container among others. The findings of the study were in agreement with the findings of [17] in a study on infusion of climate change into teacher preparation in agriculture in primary education studies in colleges of education where it was found out that thermometer, hygrometer, wind vane among others were materials needed for delivering the content areas of climate change.
The findings of the authors helped to validate the findings of this study on integration of climate change into the senior secondary school agricultural science curriculum.
Conclusion
It is the wish of every individual in the society to make necessary contribution to help overcome the impact of climate change. The students of agricultural science in the area of the study need to be acquainted with the concept of climate change, causes, effects and mitigation/adaptation strategies. The teaching could help in disseminating the learned information to other members of the society but this could only be achieved if climate change is integrated into the senior secondary schools agricultural science curriculum. This study has therefore identified the areas of climate change required for integration into the curriculum and the materials required for effective teaching of the content identified.
Recommendations
Based on the findings of the study, it was recommended that:
1) The identified content areas be integrated into the curriculum of secondary schools in countries with secondary education, such as Nigeria by the Nigerian Educational Research and Development Council (NERDC) to keep the students abreast with the challenges and mitigation strategies of climate change.
2) Federal Ministry of Education should organize workshop for the teachers of agricultural science in secondary school (in Nigeria) to up-skill their knowledge on climate change and its variables and make them competent in teaching their students.
